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ARTICLE INFO ABSTRACT 
This research delves into the pivotal elements that impact the ease with which 
students adjust socially within the ambit of China's higher vocational 
education framework, emphasizing environmental and cognitive dimensions. 
Amidst the rapid transformation of the Chinese economy and an increasing 
need for a skilled workforce, a discernible discrepancy between the outcomes 
of vocational education and the requisites of the job market becomes 
apparent. This discordance underscores the hurdles in student social 
integration, evidenced by psychological discomfort, reduced engagement in 
academic pursuits, and limited career prospects. Employing an exhaustive 
review of existing literature and a methodical quantitative analysis, the study 
seeks to assess the influence of instructional and experiential activities on the 
autonomy, skillset, connectivity, and creative awareness of students, 
alongside examining their collective effect on social integration. By applying 
structural equation modeling, the investigation reveals significant links 
between instructional and experiential activities and the aspects of autonomy, 
competence, connectivity, and creative awareness, which in turn positively 
affect social integration. These insights highlight the critical role of 
improving instructional quality, practical applications, and cultivating an 
environment that nurtures students' psychological needs and creativity in 
enhancing social integration outcomes.                                                   
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1. Introduction 
The Chinese administration has underscored the significance of vocational training, 

implementing various strategies and initiatives to hasten its progress. Ma and Yang (2023) states 
that there has been a notable enlargement in the domain of vocational training, evidencing 
continuous growth over recent times. Vocational higher education has emerged as a pivotal element 
in the widespread adoption of higher education within China, although its acceptance within society 



 

remains modest (Ling et al., 2023). Concurrently, the transformation within China’s economic 
framework is anticipated to usher in a phase of adjustment in industrial structures (Bai et al., 2021). 
This adjustment is reflective of the necessity for higher education's infrastructure to evolve in 
response to changes in the methods of producing goods and services essential for societal wellbeing. 
Education bears a direct correlation to the quality of life, influencing individuals' rights and interests 
regarding their survival, standard of living, and opportunities for advancement (Ling et al., 2023). 

At the end of the 20th century, emerging educational institutions in China surged, leading to a 
gradual increase in the demand for vocational colleges and the localization of vocational education 
(Ngok & Lee, 2009, Pan, 2016). Several educational reforms have clearly defined the 
characteristics of vocational education as "localism" and "vocationalism," which are evident in the 
professional structure of education and curriculum settings (Xiong, 2011; Zhou, 2022). China's 
vocational education programs are managed locally and maintain a dynamic relationship with 
society. Furthermore, it is believed that vocational training schools maintain a dynamic relationship 
with employers, which helps them adapt to the environment (Zhou, 2022), providing students with 
practical opportunities in addition to regular educational activities. 

At present, higher vocational education constitutes a critical segment of China's educational 
hierarchy, marking a pinnacle in vocational training (Ling et al., 2023). The establishment of a 
robust vocational education framework is essential for enhancing the efficacy of vocational 
instruction, realizing educational objectives within this sphere, elevating the competencies and 
professional demeanor of the workforce, and facilitating the growth of both vocational education 
and societal economic output (Zhou, 2022). This segment of education is witnessing a period of 
accelerated expansion, positioning it as a pivotal area and focal point in the ongoing reform and 
evolution of higher education in China through various eras (Jiang & Zhang, 2012; Ma & Yang, 
2023). Vocational training in the nation is offered across a diverse array of institutions, 
encompassing vocational high schools, secondary educational establishments, and institutions for 
adult learners. Additionally, these educational bodies vary widely, including specialized colleges 
for agricultural communities, administrative training colleges, and institutions offering distance 
learning programs. Recent data indicate that vocational colleges in China see an enrollment 
exceeding two million individuals (Ling et al., 2023). 

2. Problem Statement 
With the rapid development and structural transformation of China's economy, the demand for 

high-skilled labor has been increasing. However, the current vocational education system seems to 
have not fully adapted to this change, leading to a significant gap between the skills of graduates 
and market demands (Idris & Rajuddin, 2012; Ma & Yang, 2023). In other words, students' social 
adaptability is poor. This gap not only limits the socio-economic advancement opportunities for 
individual students but also, from a macro perspective, hinders the improvement of the overall 
economic efficiency and innovation capability of society (Darvas & Palmer, 2014; Pepper, 2000). 

In the context of higher vocational education, the consequences of students' inadequate social 
adaptation manifest in educational, psychological, and socio-economic impacts. The core of these 
issues is the phenomenon of rising dropout rates (Yi et al., 2015), where students striving to 
integrate into society often experience diminished feelings of belonging and participation. This 
alienation not only undermines their academic engagement but can also lead to them leaving 
educational institutions prematurely (Yi et al., 2018). Poor social adaptation often triggers a harmful 



 

cycle, making it difficult for China's higher vocational education and students' personal 
development. 

The psychological consequences of poor social adaptability are profound, including increased 
levels of stress and anxiety, as well as susceptibility to loneliness and depression (Jia et al., 2023, 
Pan et al., 2021). Moreover, the impact on self-esteem and identity cannot be underestimated, as 
students facing adaptation barriers may struggle with negative self-perception (Houtte et al., 2012) 
and doubt their self-worth and capabilities (Qian, 2021). From a socio-economic perspective, the 
impacts extend to future employment prospects and the broader economy. Specifically, vocational 
students who drop out or perform poorly due to social adaptation difficulties may face limited 
employment opportunities, thereby affecting their economic viability and, in turn, impacting the 
quality of the entire workforce. 

The uneven quality of teaching and practical activities in vocational education institutions has 
been an issue, due to the limited number of teachers engaged in vocational education training (Ling 
et al., 2023). The lack of skilled teachers significantly compromises the quality of education. These 
issues led to the introduction of a new Vocational Education Law, emphasizing the allocation of 20% 
of the annual education budget to vocational education institutions. Moreover, most of the teachers 
employed are recent graduates, lacking the experience to provide students with practical knowledge 
(Xiong, 2011). Employing unqualified teachers affects the expansion of China's national economic 
development. Regarding teacher employment, the Vocational Education Law allows institutions to 
hire part-time teachers, providing some relief, but this is not a permanent solution. 

The current state of vocational education in China results in students having a low level of 
innovation consciousness (Sun, 2021). This issue stems from various educational and social 
structural factors. Firstly, vocational education often focuses on skills and practical operation 
training, relatively neglecting the cultivation of innovative thinking and creativity (Guowang, 2020). 
This educational model emphasizes mastering existing knowledge and skills, which is insufficient 
to inspire students' interest and ability to explore new knowledge, try new methods, and innovate 
in problem-solving. Secondly, the curriculum content in the vocational education system may be 
too outdated and rigid, not flexible enough to adapt to changes in technological development and 
market demands (Weili & Guangliang, 2016). A lack of projects, internships, and innovative 
practice opportunities closely linked to the actual work environment limits students' chances to 
apply learned knowledge to solve real problems and engage in innovative activities (Xie, 2021). 
Moreover, society and the educational system's perceptions and value judgments of vocational 
education can also impact students' innovative consciousness. If society generally views vocational 
education as a "second choice" inferior to general higher education, this perception might not favor 
building students' confidence and exploratory spirit, thereby affecting their motivation to pursue 
innovation and creative thinking. 

Therefore, the reform of the vocational education system is urgently needed. It requires 
updating curriculum content, improving teaching methods, and more closely aligning with labor 
market demands (Chen et al., 2023) to enhance the quality of education and students' adaptability. 
Currently, the challenge of social integration difficulties faced by graduates from higher vocational 
colleges significantly affects the development of vocational education in China (Huang, 2023). 
Enhancing students' social adaptability after receiving vocational education and increasing their 
innovative consciousness are key obstacles facing China's vocational education framework. 



 

3. Research Objective  
This research is structured around the following guiding research objectives: 

1. To examine the effects of teaching activities on practical activities within Chinese higher 
vocational education. 

2. To examine the effects of teaching activities on student’s autonomy within Chinese higher 
vocational education. 

3. To examine the effects of teaching activities on student’s competence within Chinese higher 
vocational education. 

4. To examine the effects of teaching activities on student’s relatedness within Chinese higher 
vocational education. 

5. To examine the effects of teaching activities on student’s innovation consciousness within 
Chinese higher vocational education. 

6. To examine the effects of practical activities on student’s autonomy within Chinese higher 
vocational education. 

7. To examine the effects of practical activities on student’s competence within Chinese higher 
vocational education. 

8. To examine the effects of practical activities on student’s relatedness within Chinese higher 
vocational education. 

9. To examine the effects of practical activities on student’s innovation consciousness within 
Chinese higher vocational education. 

10. To examine the effects of student’s autonomy on social adaptation within Chinese higher 
vocational education. 

11. To examine the effects of student’s competence on social adaptation within Chinese higher 
vocational education. 

12. To examine the effects of student’s relatedness on social adaptation within Chinese higher 
vocational education. 

13. To examine the effects of student’s innovation consciousness on social adaptation within 
Chinese higher vocational education. 

4. Literature Review  

4.1 The development of the higher vocational education in China 
Higher vocational education in China occupies a crucial position within the national education 

framework, serving as a pivotal bridge between secondary education and the labor market(Xie, 
2021). Characterized by its focus on practical skills and employment-oriented training, the Chinese 
higher vocational education system aims to prepare students for specific trades and professions, 



 

responding adeptly to the evolving demands of the country's economy and labor market (Guowang, 
2020). This system has seen exponential growth over recent decades, reflecting the government's 
commitment to enhancing vocational training and education as a means to foster economic 
development and address the skilled labor shortage (Ministry of Education of the People’s Republic 
of China, 2020). 

The significance of higher vocational education extends beyond mere skill acquisition; it plays 
a vital role in workforce development, contributing to the enhancement of the country's human 
capital (Hao & Pilz, 2021). By providing specialized training and education, higher vocational 
institutions equip students with the technical skills and practical experience necessary to meet the 
specific needs of industries, thereby facilitating a smoother transition from education to 
employment (Zhou, 2022). Moreover, the scale of higher vocational education in China is 
substantial, with millions of students enrolled in thousands of institutions across the country, 
underscoring its importance in the national education landscape (National Bureau of Statistics of 
China, 2019). 

The purpose and importance of social adaptation within this educational context cannot be 
overstated. For students in vocational education, successful social adaptation is closely linked to 
academic success, personal development, and future employability. Social adaptation—the process 
by which individuals adjust to new social environments and norms—enables students to effectively 
navigate the challenges and opportunities of vocational education. It fosters a sense of belonging 
and engagement, which are critical for academic motivation and performance (AlZboon, 2013). 
Furthermore, the development of soft skills, such as communication, teamwork, and problem-
solving, which are integral to social adaptation, enhances students' employability and readiness for 
the workforce (Idris & Rajuddin, 2012). 

Therefore, higher vocational education in China is a cornerstone of the national strategy to 
develop a skilled workforce capable of meeting the demands of a dynamic and rapidly evolving 
economy. The emphasis on social adaptation within this educational framework highlights the 
recognition of its dual role in promoting academic and personal success, as well as in ensuring that 
graduates are well-prepared to contribute effectively to the workforce. As such, fostering social 
adaptation among vocational students is paramount, not only for their individual success but also 
for the broader goals of economic development and social cohesion. 

4.2 A multi-lenses theoretical approach 
4.2.1 Social cognitive theory 

The Social Cognitive Theory (SCT), developed by the distinguished Stanford psychologist 
Albert Bandura and his colleague Cervone in 1986, represents an evolution from the earlier social 
learning theory introduced by Bandura in the 1960s (Bandura, 2001). Bandura's comprehensive 
work transitioned from a behaviorist and social learning framework to what he named social 
cognitive theory, marking significant progressions in psychological research and potentially in 
organizational behavior studies (Anderson et al., 2007). Notably, SCT extends beyond the 
foundational principles of behaviorism and social learning by incorporating cognitive constructs, 
such as self-regulatory mechanisms, thereby broadening the theory's applicability beyond mere 
learning or behavior modification processes (Kursan Milaković, 2021). 

Initial investigations into social cognitive motivation primarily took place within clinical 
settings during the early stages of the theory's application (Merkebu et al., 2020). However, the 



 

subsequent decades witnessed an expansion of SCT's application across diverse fields including 
education, health, and business, with research efforts extending on a global scale (Bandura, 2013; 
Cheng & Chu, 2014; Othman et al., 2011). This international body of research has consistently 
supported the theory's core principle of reciprocal interactions, particularly between self-efficacy 
and performance, across various nations. 

The model proposed by SCT aligns with the dynamic interplay among internal self-factors and 
external influences on motivational processes (Bandura, 2001, 2013). It's important to note that the 
theory does not suggest an equal influence among the factors within these interactions. While three 
factors might coexist within a given scenario, their impact on behavior is not uniform or 
simultaneous (Anderson et al., 2007). The strength of these influences varies, underscoring the 
importance of context, including the type of activity, individual differences, and specific 
circumstances, in determining the relative impact of each factor. Given the breadth of social 
cognitive theoretical perspectives, this study uses this theory to explore higher vocational education 
student’s social adaptation in China. 

4.2.2 Self-determination theory 
Self-determination theory (SDT) is a macro theory of human motivation and personality, 

concerning people's inherent growth tendencies and their innate psychological needs (Hsu et al., 
2019). It was developed by psychologists Edward L. Deci and Richard M. Ryan, and is grounded 
in the belief that human nature shows persistent positive features, with individuals displaying a 
natural, proactive tendency towards growth and development (Deci & Ryan, 2012). This theory 
posits that the fulfillment of three basic psychological needs—autonomy, competence, and 
relatedness—is essential for psychological health and well-being (Ryan & Deci, 2017). 

Autonomy refers to the need to feel in control of one’s own behaviors and goals (Ryan & Deci, 
2022). This need stresses the importance of self-regulation and the freedom to make choices. 
Competence involves understanding how to attain various external outcomes and being efficacious 
in performing the necessary actions (Ryan & Patrick, 2009). It underscores the necessity for 
individuals to gain mastery of tasks and learn different skills. Lastly, relatedness concerns the desire 
to feel connected to others, to love and care, and to be loved and cared for in return (Mylrea et al., 
2017). This need highlights the significance of social interactions and relationships in fostering a 
sense of security and belonging. 

SDT emphasizes the significance of these needs across all cultures and societies, suggesting 
that although the means of satisfying these needs might vary from one culture to another, the needs 
themselves are universal (Ryan & Deci, 2022). When these needs are met, SDT posits that 
individuals will function and grow optimally (Ryan & Deci, 2017). Conversely, when these needs 
are thwarted, people's motivation, performance, and well-being can suffer. 

SDT also differentiates between types of motivation, categorized primarily as intrinsic and 
extrinsic (Ryan & Deci, 2022). Intrinsic motivation refers to doing something because it is 
inherently interesting or enjoyable, while extrinsic motivation involves doing something because it 
leads to a separable outcome. SDT argues that the quality of motivation is more significant than the 
quantity of motivation, with intrinsic motivation being associated with higher quality outcomes 
such as deeper engagement, better performance, and greater well-being (Mylrea et al., 2017). 

This theory has been applied extensively across various domains, including education, work, 



 

healthcare, parenting, and sport, demonstrating its broad applicability and relevance (Alessandri et 
al., 2020; Ryan & Patrick, 2009). In educational settings, for instance, SDT has informed practices 
that aim to foster intrinsic motivation among students by supporting their need for autonomy, 
competence, and relatedness. In the workplace, SDT principles have been used to design jobs and 
organizational climates that enhance employee motivation and satisfaction. 

Self-determination theory provides a comprehensive framework for understanding human 
motivation and personality (Ryan & Deci, 2022). It emphasizes the importance of satisfying innate 
psychological needs for autonomy, competence, and relatedness in promoting optimal functioning 
and well-being. Through its applications across different fields, SDT offers valuable insights into 
how environments can be structured to support these needs, thereby enhancing motivation, 
performance, and personal growth. 

4.3 Conceptual framework  
The following figure shows the conceptual framework in this study. This is a structural 

equation model which contains independent variable teaching activities, practical activities. 
Autonomy, competence, relatedness, and innovation consciousness are acting as mediators. Social 
adaptation is the dependent variable as it is at the end of the causal chain and is influenced by other 
variables without influencing any variable within this model. 

 

Figure 1 Conceptual Framework 
4.4 Hypothesis  

1. Teaching activities has a positive influence on practical activities within Chinese higher 
vocational education. 

2. Teaching activities has a positive influence on student’s autonomy within Chinese higher 
vocational education. 

3. Teaching activities has a positive influence on student’s competence within Chinese higher 
vocational education. 

4. Teaching activities has a positive influence on student’s relatedness within Chinese higher 
vocational education. 



 

5. Teaching activities has a positive influence on student’s innovation consciousness within 
Chinese higher vocational education. 

6. Practical activities has a positive influence on student’s autonomy within Chinese higher 
vocational education. 

7. Practical activities has a positive influence on student’s competence within Chinese higher 
vocational education. 

8. Practical activities has a positive influence on student’s relatedness within Chinese higher 
vocational education. 

9. Practical activities has a positive influence on student’s innovation consciousness within 
Chinese higher vocational education. 

10. Student’s autonomy has a positive influence on social adaptation within Chinese higher 
vocational education. 

11. Student’s competence has a positive influence on social adaptation within Chinese higher 
vocational education. 

12. Student’s relatedness has a positive influence on social adaptation within Chinese higher 
vocational education. 

13. Student’s innovation consciousness has a positive influence on social adaptation within 
Chinese higher vocational education. 

 

Figure 2 The hypothesis of the study 

5. Research Methodology  

5.1 Research design  
The research design presents a method for selecting and defining the components of research 

that match the goals of the study (Jha, 2014). It acts as a detailed plan, especially useful in predictive 
research, guiding researchers during the stages of collecting and analyzing data. 



 

The research design of this study is structured in four stages, starting with defining the research 
problem and culminating in data analysis. Due to the large dataset used, the focus was primarily on 
exploring predictive correlations. The study thoroughly assessed the predictive model using a 
quantitative approach. A statistical model was utilized to investigate the variable interactions and 
to test the research hypotheses. Ultimately, this approach effectively analyzed the seven variables 
under consideration. More specifically, the research developed a statistical model to predict 
outcomes related to independent (teaching activities), mediating (autonomy, competence, 
relatedness, and innovation consciousness), and dependent (social adaptation) variables. 

5.2 Research sampling 
This research utilized a non-probability sampling method, specifically focusing on purposive 

sampling. This technique, also referred to as judgmental, selective, or subjective sampling, is 
applicable to both quantitative and qualitative research methodologies (Tongco, 2007). It involves 
intentionally choosing participants for the study based on the researcher's judgment and the specific 
goals of the research (Campbell et al., 2020). Researchers exercise their discretion from the 
beginning to select their sample, emphasizing the importance of choosing appropriate samples in 
purposive sampling. The selection process can be based on convenience or recommendations from 
experts (Rai & Thapa, 2015). Purposive sampling is appreciated for its cost-effectiveness and 
efficiency in terms of time (Tongco, 2007). Consistent with previous studies (De Oliveira Silva et 
al., 2020), focusing on 18-20 year-olds enrolled in higher vocational colleges in China through 
targeted population screening facilitates the quick recruitment of participants who are expected to 
provide valuable insights into the research. 

5.3 Research instrument 
A measurement scale provides a systematic way to arrange data, making it easier to inspect, 

analyze, and comprehend. Essentially, a scale is a tool that allocates a series of values or scores to 
different elements (Mills & Gay, 2019). In this study, a 5-point Likert scale was utilized for 
evaluations, assigning scores from 1 to 5, where 1 signifies 'Strongly disagree', 2 'Disagree', 3 
'Neutral', 4 'Agree', and 5 'Strongly agree'. The survey employed in this research is divided into 
several sections: 

- Part A examines teaching activities aspects through 7 questions adapted from (Gora et al., 
2019). 

- Part B evaluates practical activities with 7 questions adapted from (Gora et al., 2019). 

- Part C investigates autonomy via 3 questions adapted from (Sheldon et al., 2001). 

- Part D explores competence through 3 questions, following the framework by (Sheldon et 
al., 2001). 

- Part E explores relatedness through 3 questions, adapted from (Sheldon et al., 2001). 

- Part F explores innovation consciousness through 2 questions, adapted from (Olugbara et al., 
2020). 

- Part G explores social adaptation through 3 questions, adapted from (Kim et al., 2021). 

5.4 Data collection  



 

The research will collect data using a survey questionnaire, a popular approach in survey 
studies. This process involves asking participants a set of questions to understand their levels of 
agreement or disagreement. After creating a uniform questionnaire format, it can be distributed 
online, face-to-face, or via paper (Bloomfield & Fisher, 2019).  

The initial step in gathering data involves designing a customized online questionnaire on 
Wenjuanxing. This survey will be shared with potential respondents through Wenjuanxing, 
focusing particularly on higher vocational education students in China. The questions will evaluate 
different aspects such as teaching activities, practical activities, autonomy, competence, relatedness, 
innovation consciousness, social adaptation. Participants can access the survey through a web link 
on devices like computers, smartphones, or tablets. The data will be collected via this link, with 
Wenjuanxing alerting participants upon survey completion. The collected data will be available in 
Microsoft Excel format for easy access. 

5.5 Data analysis  
Quantitative data analysis will be conducted using the Statistical Package for the Social 

Sciences (SPSS) version 26.0 and SmartPLS version 3.3.7. A significance threshold of 0.05 
(indicating a 95% confidence interval) has been set for hypothesis testing; the null hypothesis will 
be rejected if the p-value is 0.05 or lower. 

The study's model was evaluated using the partial least squares (PLS) method, adhering to the 
guidelines proposed by Chin (2010) for presenting results of PLS analyses. SmartPLS version 3.3.7 
was specifically used to test the hypotheses laid out earlier. The PLS method involves a dual-phase 
analysis, starting with the assessment of the measurement model and, upon its validation, 
proceeding to the structural model analysis (Ringle et al., 2012). 

Following established scholarly practices, the reflective measurement model's validity is 
confirmed through tests of internal consistency, reliability of indicators, convergent validity, and 
discriminant validity (Hair et al., 2020). After confirming the measurement model's validity, the 
focus shifts to the structural model's analysis. In PLS analysis, the determination coefficient (R2) 
and path coefficients are key indicators for assessing the structural model's efficacy. This process 
allows for a methodical verification of the data's support for the hypothesized model assumptions 
(Hair et al., 2020). 

Table 1 Direct Effect Hypotheses 

Hypothesis     
Bootstrapped 

CI      BC 
 

Variable 
Relationship 

Path 
Coefficient 

Beta (β) 

Standard 
Deviation 
(STDEV) 

T Statistics 
(|O/STDEV|) 

P 
Values 

1%          
LL 

99%      
UL 

Decision 

TA -> PA 0.351 0.025 2.789 0.000 0.016 0.278 Accept 

TA -> AT 0.233 0.042 5.563 0.000 0.116 0.341 Accept 

TA -> CP 0.181 0.014 2.123 0.000 0.022 0.341 Accept 

TA -> RL 0.241 0.013 4.213 0.000 0.034 0.056 Accept 

TA -> IC 0.361 0.045 5.251 0.002 0.013 0.023 Accept 



 

PA -> AT 0.298 0.044 2.414 0.000 0.023 0.045 Accept 

PA -> CP 0.276 0.105 3.521 0.000 0.025 0.034 Accept 

PA -> RL 0.259 0.041 5.313 0.001 0.118 0.231 Accept 

PA -> IC 0.198 0.032 4.131 0.000 0.104 0.201 Accept 

AT -> SA 0.160 0.046 3.267 0.000 0.132 0.231 Accept 

CP -> SA 0.189 0.078 3.765 0.000 0.155 0.189 Accept 

RL -> SA 0.192 0.019 3.692 0.000 0.134 0.272 Accept 

IC -> SA 0.185 0.018 2.572 0.001 0.023 0.045 Accept 

Notes: Significant at p<0.01**, TA->Teaching Activities, PA->Practical Activities, AT->Autonomy, CP->Competence, 
RL-> Relatedness, IC -> Innovation Consciousness, SA -> Social Adaptation. 

6. Conclusion  
This investigation illuminates the complex interplay between various educational and 

environmental factors and their collective impact on the social adaptation processes of students 
within the sphere of higher vocational education in China. Through rigorous analysis, it becomes 
evident that the quality of teaching and the depth of practical experience provided to students 
significantly influence their ability to adapt socially within and beyond the educational setting. The 
findings of this study underscore the importance of fostering an educational environment that not 
only equips students with the necessary technical skills but also supports their psychological needs, 
thereby enhancing their competence, autonomy, sense of relatedness, and innovative capabilities. 

Moreover, the research highlights the critical need for vocational education systems to evolve 
in response to the changing demands of the labor market, emphasizing the role of educators and 
policymakers in crafting curricula and pedagogical strategies that bridge the gap between 
educational outcomes and market needs. This study's conclusions advocate for a holistic approach 
to vocational education, one that transcends the mere acquisition of vocational skills to include the 
development of students' social and innovative capacities, thereby preparing them for a successful 
transition into the workforce and society at large. 

6.1 Theoretical Implications  
The findings of this investigation offer significant contributions to the theoretical 

underpinnings of social adaptation within the context of vocational education. By elucidating the 
relationships between teaching quality, practical experiences, and the multifaceted aspects of 
student development—namely autonomy, competence, relatedness, and innovation 
consciousness—this study enriches existing theoretical models with empirical evidence from the 
Chinese vocational education system. Specifically, it extends the application of Self-Determination 
Theory (SDT) and Social Cognitive Theory (SCT) in educational settings by demonstrating how 
these theories' constructs are manifested in the vocational education domain. 

The integration of SDT and SCT provides a nuanced understanding of how educational 
practices influence students' motivational dynamics and social adaptation processes. This study's 
findings suggest that vocational education's effectiveness is significantly enhanced when 
educational activities are designed to fulfill students' psychological needs for autonomy, 
competence, and relatedness, thereby promoting their motivation, engagement, and ultimately, their 



 

social adaptation. 

Moreover, the emphasis on innovation consciousness within this framework introduces a 
novel dimension to the theoretical discourse, highlighting the importance of cultivating creative 
and innovative thinking in vocational education students. This addition to the theoretical landscape 
suggests that the scope of vocational education should encompass not only the acquisition of 
specific skills but also the development of students' capacity to innovate and adapt to changing 
environments. 

Therefore, this study's theoretical implications lie in its extension and application of 
established psychological theories to the context of vocational education, offering a comprehensive 
framework that underscores the importance of holistic educational practices that support both skill 
acquisition and personal development. Future research is encouraged to further explore these 
theoretical insights, examining their applicability and impact across diverse educational contexts 
and cultures. 

6.2 Practical Implications  
The practical implications of this study are manifold and bear significant relevance for 

educators, policymakers, and practitioners within the vocational education sector. The research 
provides concrete evidence that the integration of high-quality teaching and practical experiences 
that cater to the psychological needs and innovative capacities of students can markedly enhance 
their social adaptation and readiness for the workforce. This finding underscores the necessity for 
vocational education institutions to adopt a holistic approach to curriculum development, one that 
transcends traditional skill-based training to include elements designed to foster autonomy, 
competence, relatedness, and innovation consciousness among students. 

For educators, this study advocates for the implementation of pedagogical strategies that are 
student-centered and which actively engage students in their learning process. Such strategies may 
include project-based learning, collaborative tasks, and real-world problem-solving activities that 
not only impart vocational skills but also encourage critical thinking, creativity, and social 
interaction. Additionally, educators are encouraged to create supportive learning environments that 
recognize and address individual student needs, thereby facilitating a sense of belonging and 
connectedness within the educational setting. 

Policymakers are urged to consider the findings of this research in the formulation of 
educational policies and funding allocations. Policies that promote the development of innovative 
teaching methodologies, the integration of industry-relevant experiences, and the provision of 
resources to support the psychological well-being of students can significantly contribute to the 
enhancement of vocational education outcomes. Furthermore, policies that foster partnerships 
between vocational institutions and industries can provide valuable practical experiences for 
students, ensuring that their education is closely aligned with market demands. 

For vocational education institutions, the practical implications of this study highlight the 
importance of continuous professional development for educators. Training programs that equip 
teachers with the skills to implement innovative teaching practices and to support the holistic 
development of their students are crucial. Additionally, institutions should strive to create a culture 
of innovation that encourages experimentation with new pedagogical approaches and curricular 
designs, thereby remaining responsive to the evolving needs of students and the labor market. 



 

6.3 Limitation and Future Research  
This study, while shedding light on the significant factors influencing social adaptation among 

students in Chinese higher vocational education, encounters several limitations that warrant 
consideration. Firstly, the research's geographic and cultural context, being confined to China, may 
limit the generalizability of its findings to vocational education systems in other countries with 
differing educational frameworks and cultural norms. Therefore, caution should be exercised when 
applying these insights beyond the Chinese context. 

Secondly, the methodology primarily relies on quantitative data, which, although providing 
valuable statistical correlations, may not fully capture the depth and complexity of individual 
student experiences and perceptions. The reliance on self-reported measures also introduces the 
potential for response bias, which could affect the accuracy of the data collected. 

Furthermore, the study's cross-sectional design offers a snapshot of the factors influencing 
social adaptation at a specific point in time but lacks the longitudinal perspective necessary to 
understand how these relationships evolve over the course of students' vocational education and 
subsequent entry into the workforce. 

Future research should aim to address these limitations by incorporating qualitative 
methodologies, such as interviews or focus groups, to gain richer insights into students' experiences 
and perspectives. This approach would complement the quantitative findings and provide a more 
nuanced understanding of the social adaptation process. 

Additionally, comparative studies involving vocational education systems in different cultural 
and geographical contexts would be valuable in assessing the universality and specificity of the 
identified factors influencing social adaptation. Such research could help delineate cultural and 
systemic variations in vocational education's impact on student development. 

Longitudinal studies are also essential to track the evolution of social adaptation over time, 
examining how early educational experiences impact students' long-term career trajectories and 
integration into society. Investigating the enduring effects of teaching practices, practical 
experiences, and psychological support on students' career success and life satisfaction could offer 
critical insights for educators, policymakers, and practitioners. 

 
Data Availability Statements  
The datasets generated during and/or analyzed during the current study are available from the 
corresponding author on reasonable request. 
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